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Abstract 
This research paper exploring the impact of how teachers effectively provide feedback to increase student 

motivation and academic performance of students. Feedback refers as a knowledge and inputs from an individual; 

as an instructor, partner, leader, peer, or any other person’s concert and performance. Teacher feedback is one 

of the most significant teaching strategies because of its highlights valuable impacts and convenience for 

practically apply in the classroom. The research will seek to improve the way of feedback delivery to enhancing 

the motivation level of students and increase students’ academic performance. Data were gathered using a 

quantitative research design by use of structured questionnaire that was collected from 101 university students. 

The data were analyzed using the t-test and correlation analysis as descriptive statistical methods. The results 

indicate a positive significant relationship between the teacher feedback that highlights the importance of 

teachers’ feedback and students’ motivation to improve their academic performance of students. The findings 

suggest that teacher feedback is powerful tool help in enhance students’ motivation through constructive feedback, 

immediate evaluation, and examining learning gaps in students, which eventually lead to improved academic 

performance. 

 

Keywords: Teacher Feedback, Student Motivation, Students Academic Performance, 

Constructive Feedback, Self-Determination Theory, Higher level  

Introduction 

Feedback is defined as knowledge and inputs from an individual; as an instructor, partner, 

leader, peer, or any other person’s concert and performance (Azhar & Imran, 2024; Hattie & 

Timperley, 2007). Positive and respectful feedback is constructive feedback that acts of 

cultivating performance through modification of mistakes and errors ((Oad, et al., 2024; Imran 

& Akhtar, 2023); Cole, 2006; Zsohar & Smith, 2009). A teacher plays an important role in 

motivating students and given them with assistance through feedback. Feedback from 

facilitators or teachers’ functions as an insightful instrument for learners in their journey of 

studies and supports them increase their academic performance (Phulpoto, Oad, & Imran, 2024; 

Oad, Zaidi, & Phulpoto, 2023; Mandhane et al., 2015). Teacher feedback is very crucial in 

enhancing students’ interest, confidence, motivation, engagement in learning and performance 

((Imran, Zaidi, & Rehan, 2024; Imran, Zaidi, & Khanzada, 2023; Wisniewski at al., 2020).  

Students learn great when they are enthused and motivated. Motivation plays a vibrant role in 

determining students’ academic accomplishment and influences students’ self-management 

and self-efficacy (Petre, 2017). Teaching well means helping learners constantly by assessing 

them and providing suggestion on how to become improved (Hattie & Timperley, 2007). 

Research indicate that specific, measurable, timely and constructive feedback can help 

students, specifying learning goals, students adjusting learning strategies and boost their self-

motivation and confidence (Wang Zhi, 2025). The outcomes of feedback are governed by a lot 
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on how well it is conveyed and acknowledged. Inexpert instructors usually write weak 

feedbacks which can demotivate students from learning hard and soul (García-Peñalvo et al., 

2021). Studies now propose that feedback and response should have a clear objective, be strong 

and accurate and be motivating to support the knowledge, learning and progress of students 

(Boud & Molloy, 2013). 

The Self-Determination Theory (SDT) by Deci and Ryan (1985) which studies how a 

different type of motivation impact students learning outcomes is the foundation of this study. 

In SDT, autonomy, competence and relatedness are the central necessities that influence 

student motivation (Imran, et al., 2023; Ahmed, Ahmed & Buriro, 2023). If pupils feel 

motivated that they are studying and increase academic performance, teacher feedback on their 

learning boosts them to do well. Research highlight that when students are given effective, 

autonomy-supportive and constructive feedback, they have a tendency to good approach to 

focus on learning, greats efforts on completing difficult task and enhanced in their studies 

(Ryan &Deci, 2022). Applying SDT, the author’s study how the several methods of feedback 

a teacher can give such as optimistic, effects students’ motivation, constructive and corrective, 

and academic performance at higher level students (Oad, et al., 2024; Hussain, et al., 2023; 

Hafeez, Iqbal, & Imran, 2021). It demonstrates that giving constructive teachers’ feedback 

supports to create a positive learning environment that responses students’ cognitive necessities 

(Amin, 2025; Soma, et al., 2025; Amin, Daudpota & Khan, 2025). This study aims to address 

the gap in literature regarding the effective teacher feedback delivery has a significant impact 

on both enhancing students’ motivation and student academic performance.  To address this 

gap, the research will investigate how teacher feedback and student motivation directly linked 

with students’ academic performance.   

Research Question 

1. How does teacher feedback have a significant impact on students’ motivation at higher 

education? 

2. How does teacher feedback impact student academic performance at higher 

education? 

3. How does students’ motivation enhance the academic performance of students at 

higher education? 

Research Hypothesis: 

The research hypotheses for this study are as follows: 

H1 Teacher feedback has not significant impact on students’ motivation at higher 

education 

H0 Teacher feedback has a significant impact on students’ motivation at higher 

education 

H2 Students’ motivation has not significant impact on students’ academic performance 

at higher education 

H0 Students’ motivation has a significant impact on students’ academic performance at 

higher education 

This study is significant to contribute to the existing literature by providing a comprehensive 

impact of teacher feedback on student motivation and academic performance. Effective 

feedback enhances students’ engagement, motivation and confidence, while ineffective and 

inappropriate feedback can hinder student learning process such as inactiveness, lack of 

encouragement and others (Khoso, et al., 2024; Sultana & Imran, 2024; Ahmad, Bibi & Imran, 

2023). This research provides the insightful knowledge of critical relationship between teacher 

feedback, student motivation, and academic performance. By understanding the impact of 

teacher feedback, instructors and facilitator can help to develop positive strategies to enhance 

and improve student motivation and academic performance. 
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LITERATURE REVIEW  

Feedback 

 According to Cambridge dictionary, the term feedback comes from French word 

“retour” which means “to be back”, guidance or critical approach about how effective 

something or someone’s work on it. Feedback is the systematic process of given remarks, 

comments or praise of someone to do something right or wrong (Danish, Akhtar & Imran, 

2025; Mankash, et al., 2025; Hafeez, Yaseen & Imran, 2019). Feedback given by others 

sometime positive or sometimes negative, it depends on people work and performance as well 

as feedback help person to improve their mistakes and errors.  

Teacher Feedback 

 Teacher feedback is one of the most significant teaching strategies because of its 

highlights valuable impacts and convenience for practically apply in the classroom 

(Educational Endowment Foundation, 2018, 2021). Learners of all grades of formal schooling 

system get feedback messages on a regular basis. In a classroom setting, sharing learning 

objectives, defining principles for achievement, as long as information that moves students 

forward, and motivating students as the vendors of their education are fundamental purpose of 

feedback (Black & Wiliam, 2009). Undoubtedly, feedback is a vital component of effective 

instructional practices those that put forward to the enhancements of student academic 

performance (e.g., Brown, 2018; Educational Endowment Foundation, 2021; Hattie & 

Timperley, 2007; Shute, 2008; Wiliam, 2018). Feedback is an integral component of education, 

playing a crucial role in the teaching and learning process (Imran, Sultana, & Ahmed, 2023; 

Khan, Hussain & Ahmad, 2023). It has evolved from a traditional, unidirectional form of 

communication to a more dialogic feedback approach, emphasizing a two-way interaction 

between educators and learners (Rowe, 2017). This concept emphasizes the crucial roles and 

responsibilities that students have in the feedback process and posits that meaningful 

engagement with feedback is a collective endeavor, not just the educator’s responsibility 

(Carless & Boud, 2018). Nicol David, (2022) said that in higher education, when we consider 

about feedback, we usually think about the prescribed and unambiguous comments that 

someone, usually a teacher or instructor, given to learners about their academic performance 

or work (Amin, Said & Butt, 2025; Shah, Amin & Khan, 2025; Dash, et al., 2025). The idea is 

that learners will help those feedback to improve their understanding and comprehension of 

that work, and that this will support to enrichment in future success. However, comments or 

remarks oneself do not encourage to improvements in studies or academic achievement, unless 

students associate them with their own work and create core feedback out of that evaluation 

(Nicol, 2019). Teacher Feedback is a way as taking developmental influences on learning. 

Study on formative assessment put emphasis on the significance of feedback being a dynamic 

connection between teacher feedback process and student learning outcomes and academic 

performance (Black and Wiliam, 1998; Sadler, 1998). As a effect of feedback’s developmental 

influence on learning, students’ acquaintance and expertise are shaped keen on a more 

advanced stage than they were earlier to application of the specific feedback involvement 

(Hargreaves et al., 2000). 

Types of Feedback  

 According to Sadler (1989), feedback’s primary objective is to lessen the gaps among 

performance and a goal and existing comprehensions. Based on this, Hattie and Timperley 

(2007) contended that feedback can be viewed through multiple angles: “feed-up” (comparing 

the current state with the desired state, informing students and educators of the learning 

objectives to be met) “feed-forward” (explanation of the desired position according to the real 

position, giving learners and educators details that contributes to an adaptation of knowledge 

in the shape of improved obstacles, more autonomy over the procedure of learning, more 
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proficiency and competence, more methods and procedures for focusing on the assignments, 

greater comprehension, and more knowledge of exactly what is and is not acknowledged) and 

“feed-back” (an assessment of the current state with an earlier state, giving learners and 

instructors the knowledge regarding the achievements they achieved in relation to a particular 

predicted desired or earlier accomplishments). Feedback might be offered in a structured or 

unplanned way and can take many different forms, including written remarks, scores, or spoken 

answers. It can also be incorporated into an intricate combination of instructions or 

conversations (Assessment Reform Group, 2002; Plank et al., 2014). Feedback typically takes 

the shape of only one-way interaction to give learners knowledge to aid in their learning in a 

conventional learning environment, whereas the main goal of instruction is to transmit learning 

(Askew and Lodge, 2000). Verification feedback is often the information supplied, such as 

assessments, grades, and critical remarks. According to Butler and Winne (1995), this 

verification feedback, also known as feedback on the outcome, offers binary information 

indicating the probability that the outcomes are accurate. Further than the assignment’s stage 

of completion, this kind of verification feedback contains no further information. As a result, 

verification feedback probably offers learners little outside direction on self-regulation (Butler 

and Winne, 1995).  Facilitative feedback, which “offers feedback and ideas in order to guide 

learners throughout their individual modifications and understanding,” is the best example of 

this (Shute, 2008, p. 157). According to Shute, scaffolding is a popular facilitative feedback 

technique that enables students to complete increasingly complex tasks and consider and solve 

obstacles more complexly than they otherwise possible. Students’ performance will 

immediately improve when they receive constructive feedback that clarifies their concepts, 

Aslam, R., Khan, N., and Oad, L (2021).  

Motivation 

“A desire and readiness to do something rather than wanting to be taught or pushed into doing 

it” is how the online Longman Dictionary of Contemporary English defines motivation. 

According to Elliot & Covington (2001), motivation is the driving force behind our needs, 

wants, and behaviors in order to achieve a goal. In a nutshell, motivation is the sense of 

obligation and desire that propel us to work toward an objective. 

Student Motivation 

 When students are motivated, they learn more effectively. In addition to influencing 

students’ self-efficacy and self-regulation, motivation is a critical factor in deciding their 

accomplishments (Petre, 2017). Without the active participation of both teachers and students, 

the process of learning and teaching is not complete (Aslam, R., Khan, N., & Oad, L., 2021). 

The responsibilities that instructors and students play in giving and receiving feedback in the 

natural classroom environment must thus be examined in order to boost students’ motivation 

in the context of setting educational objectives (Javed, 2017). 

Types of Motivation  

 We looked at definitions and studies on intrinsic and extrinsic motivation, which was 

still a relatively new area of research (Ryan & Deci, 2000). Since then, the field has developed 

quickly, and a lot has been discovered about these two main motivational styles, particularly 

in the context of self-determination theory (SDT; Ryan & Deci, 2017), a comprehensive theory 

of developmental psychology and well-being with significant educational implications. This 

begs the question: Why do some pupils have a strong sense of motivation while others don’t? 

Why do we act in certain ways? What motivates us? We must comprehend the distinction 

between intrinsic and extrinsic incentives in order to respond to these queries. Learners are 

intrinsically motivated, according to Ryan & Deci (2000). It is the drive to invest time and 

energy in learning for its own sake, independent of any potential benefits. In a way, learners 

are intrinsically motivated. It also occurs in the relationship that students have with the tasks 
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that they do. Put another way, pupils will be naturally driven to complete a job if they find it 

fascinating and pleasurable. Additionally, because they seek for inwardly satisfying results 

including a sense of competence, autonomy, self-worth, and contentment, students participate 

in intrinsically driven activities. Conversely, extrinsic drive originates from outside sources. It 

is described as performing an action in order to obtain a reward or stay out of trouble. The 

expectation of an external reward, such as salary, appreciation, rankings, or praise, is what 

motivates extrinsically motivated action (Brown, 2007; Maslow, 1970; Ryan & Deci, 2000). 

Since intrinsic motivation is a quintessential manifestation of the active integrating 

characteristics in human beings that SDT assumes exist, SDT research started with an emphasis 

on this topic. Activities performed “for their own sake,” or out of innate interest and delight, 

are technically considered to be motivated by intrinsic factors (Deci & Ryan, 2000). Activities 

that stem from play, exploration, and curiosity are prime examples of intrinsically driven 

behaviors since they bring about their own delights and satisfactions rather than relying on 

outside pressures or incentives. The majority of human learning throughout life is probably due 

to intrinsic drive rather than externally imposed education and training (Ryan & Deci, 2017). 

Impact of Teacher Feedback on Students’ Motivation  

 To achieve mastery and boost motivation, students require teachers to provide them 

with accurate information about their development in the form of constructive feedback (Aslam 

& Khan, 2020; Javed, 2017). The quality of the feedback given following the assessment is 

just as important to students’ motivation, academic achievement, and achievement of learning 

goals as the instructional strategies used by the teachers (Ahmed et al., 2020; Din & Saeed, 

2018). Assessment must be in line with educational standards in order for any nation to build 

a standard-based education system (Gulzar & Mahmood, 2019). Good instructor feedback has 

a significant positive impact on students’ learning and skill development. Proper feedback 

helps students improve their learning skills by connecting their goals with their 

accomplishments (Hattie, 2021). Teachers employ a variety of feedback types, including 

corrections, constructive criticism, and praise, and each has a unique impact on students’ 

engagement and achievement (Wisniewski et al., 2021). Feedback that is tailored to the 

requirements of the learner can lead to longer memorization and improved learning outcomes. 

Students who are strongly driven by one another are greater chances to be successful in higher 

education because they’re more capable to recognize and overcome the challenges they 

confront during their studies, according to a research by Koseoglu (2015). Feedback’s ability 

to encourage pupils relies on how explicit, clear, and timely it is given. Giving students specific 

guidance concerning how to make their work better boosts their self-confidence in their ability 

to learn and motivates them to participate in the process (Brookhart, 2023). According to study, 

students who receive timely and correct feedback are more engaged in their studies because 

they feel inspired to learn (Wisniewski et al., 2021). However, students may get demotivated, 

irritated, and cease participating in learning activities if they receive harsh or offensive 

criticism (Shute, 2022). 
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Methodology 

The research study had a quantitative survey research design to investigate the impacts of 

teachers’ feedback that are motivated students and enhance their students academic 

performance. The data were obtained with the help of a structured questionnaire that was given 

to students of who regularly experience that teacher provide a constructive feedback to enhance 

their motivation level of students and increase academic performance. The sample population 

was students in institutions of higher learning and a sample of 101students was picked by 

random sampling method to ensure that different subjects participants were participate in data 

gathering process and give own view towards teachers feedback delivery and students 

motivation level of learning to achieve their academic objectives. Descriptive statistical tests 

such as mean, median, mode, and standard deviation were used to investigate the impact of 

teachers feedback with regards to students motivation and academic performance. Moreover, 

the correlation analysis was carried out to prove the hypotheses of the research study and 

identify the correlation between the effectiveness  of teacher feedback on students motivation, 

and the academic performance of students. The significance of these relationships was 

determined using the coefficient of correlation to determine if the relationships were positive 

or negative.  

Ho: Teacher feedback has a significant impact of teachers feedback on students motivation at 

higher education  

 Correlation between Teacher Feedback and Students Motivation  

Correlations 

 Teacher 

Feedback 

Student 

Motivation 

Teacher Feedback Pearson Correlation 1 .628** 

Sig. (2-tailed)  <.001 

N 101 101 

Student Motivation Pearson Correlation .628** 1 

Sig. (2-tailed) <.001  

N 101 101 

**. Correlation is significant at the 0.01 level (2-tailed). 

 

Teacher Feedback 

Students Motivation 

Academic Performance 
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This results revealed that “There is a significant and statistically strong correlation between 

feedback and students motivation N =101 (r = .628, p < .001)”. This indicates that when teacher 

provide more constructive feedback, then students’ motivation will increase continuously. 

According to this finding the hypothesis of this study Ho is accepted and H1 is rejected. 

Correlation between Students Motivation and Academic Perform11¹ance  

Correlations 

 Student 

Motivation 

Academic 

Performance 

Student Motivation Pearson Correlation 1 .710** 

Sig. (2-tailed)  <.001 

N 101 101 

Academic Performance Pearson Correlation .710** 1 

Sig. (2-tailed) <.001  

N 101 101 

**. Correlation is significant at the 0.01 level (2-tailed). 

 

The results revealed a strong positive and statistically significant correlation between students’ 

motivation and academic performance N=101 (r =.710, p <.001). This indicates that higher 

levels of students’ motivation are associated with better academic performance among 

students. According to this finding the hypothesis of this study H0 accepted and H2 is rejected. 

Findings 

           The first research hypothesis stated that teacher feedback had a significant impact on 

students’ motivation at higher education. When the data is averaged, it reveals that the vast 

majority of students agree and strongly agree that their teacher feedback is effective, timely, 

verbal, written, evaluative, or constructive to boost students’ motivation or has a positive 

impact on students’ motivation and engagement. Of these, 44.71% agree and 39.1% strongly 

agree, indicating that teacher feedback is an important tool to enhance students’ motivation to 

learn better and accomplish their academic objectives. Measures of student motivation and 

teacher feedback are correlated by computing the coefficient of correlation between the two.  

These results (r =.628, p <.001) demonstrate a substantial positive association between student 

motivation and teacher feedback, indicating that students are more likely to learn when teachers 

give timely, constructive, relevant, and effective feedback.  Feedback from teachers serves as 

a link in the learning process between students and teachers.  Feedback from teachers increases 

students’ enthusiasm to learn, recognizes their effort and diligence, and helps them strengthen 

their areas of weakness. The hypothesis H0 is proven to be accepted and hypothesis H1 is 

proven to be rejected based on the majority of student responses and the relationship between 

instructor feedback and student motivation. The second hypothesis stated that students’ 

motivation had a significant impact on students’ academic performance at higher education. 

This section of the questionnaire is split into two sections: students’ motivation and academic 

performance. Students’ motivation is linked to both teachers’ feedback and students’ academic 

performance. This section explains how teachers’ feedback affects students’ motivation and 

how students’ motivation affects students’ academic performance.  The academic performance 

section has five more items, and the majority of students (46.4%) agree that academic 

performance improves continuously when students are intrinsically motivated to work hard and 

interested in learning new things. In the students’ motivation section, there are four more items 
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in the questionnaire, and the majority of students (44.5%) agree that students’ motivation 

enhances their senses of engagement to improve their academic performance. 

Students’ motivation and academic performance are correlated. This is determined by 

calculating the coefficient of correlation between students’ motivation and academic 

performance. The results, r =.710, p <.001, demonstrate a strong positive correlation between 

students’ motivation and academic performance, suggesting that higher levels of motivation 

are associated with higher academic performance.  The majority of students’ replies and the 

relationship between students’ motivation and academic achievement support the acceptance 

of hypothesis H0 and the rejection of hypothesis H2. 

Discussion 

            The study’s goal was to determine whether teacher feedback significantly affected 

students’ academic performance and motivation at a higher education level.  101 university 

students, 26 of whom were male and 75 of whom were female, were chosen at random from 

various classes to make up the population sample. Their ages, educational backgrounds, and 

socioeconomic statuses were all mixed.  The respondents were separated based on their marital 

status and whether they attended a public or private institution. This was done since more 

divisions would confuse the sample size.  To obtain the proper average and outcomes, the 

quantitative data was examined using SPSS 27. The respondents are given complete discretion 

and freedom to complete the questionnaire in any way that suits them; the anonymity offered 

to them permits a stronger expression of freedom through the usage of the Google form 

questionnaire method for data collecting. The study found that enhancing students’ motivation 

and academic performance greatly depends on instructor comments.  According to Self-

Determination Theory (SDT), which emphasizes the significance of autonomy, competence, 

and relatedness, the results demonstrated that providing constructive and positive feedback 

significantly increased student motivation (Deci & Ryan, 2020). Students responded better to 

thorough, timely, and encouraging feedback than to vague or purely critical input.  This 

supports the claims made by Wisniewski et al. (2021) and Brookhart (2023) that well-

structured feedback helps students see both their strengths and flaws, which motivates them to 

learn more and develop a greater interest in the material being taught.  The study found that 

academic performance is more impacted by constructive criticism than by general praise.  Good 

feedback helps students succeed academically by providing them with recommendations to 

follow.  It was no wonder that this study supported Hattie and Timperley (2007), who propose 

the main objectives feedback should response are: What is my objective? How am I doing?  

And What would be I do after that? Furthermore, the results support the hypothesis that 

students perform better academically when they receive feedback, primarily because they are 

more motivated. This finding thus highlights how crucial it is to support student motivation for 

learning (Abbasi et al, 2025). 

Conclusion 

            In addition to aiding students in their studies, teacher feedback helps schools create 

encouraging learning environments and steers students in the right path (engagement) for both 

high academic achievement and a prosperous future.  The phase of constructive feedback from 

professors and mentors provides students with inspiration, appreciation, acknowledgment, and 

reinforcement. Motivation is essential to students’ academic lives since it increases their 

productivity and motivates them to improve and reach their desired academic objectives.  

Students who are intrinsically motivated to learn will persevere through all learning challenges. 

  In summary, the study emphasizes how crucial prompt, thorough, and encouraging feedback 

is to raising student engagement and academic achievement.  The findings show that giving 

pupils constructive criticism can significantly boost their enthusiasm and academic 

performance.  Giving each student feedback at the appropriate time and using the appropriate 
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techniques should be a specific focus for educators.  Constructive criticism, in particular, 

enables students to evaluate their work, develop, and get a deeper understanding of the material.  

Students can recognize where they need to grow and remember their strengths if teachers 

provide clear, concise, and simple-to-implement feedback.  (Abbasi and others, 2025) 

Recommendation  

1. In order to boost students’ motivation, enable them to actively participate in the learning 

process, and provide them with opportunities to reflect on their expertise, effectiveness, 

and comprehension, teachers should give students timely, specific, and relevant 

feedback. 

2. Improved teacher feedback delivery so that students and teachers are aware of my 

academic objectives?  And what should I do next?  Teachers should be aware of how 

to give students timely feedback in order to improve their academic performance if 

students are not motivated and are unaware of their learning potential. 

3. Self-Determination theory is essential for motivating students because it gives them a 

sense of control over their interests and choices, makes them feel capable of achieving 

their desired learning outcomes and goals, and makes them feel connected to their 

family, friends, and teachers.  

4. Giving students the right motivation: Research indicates that students’ motivation and 

self-esteem are related. Teachers should give students plenty of motivation through 

feedback, which will help them become more self-assured and at ease with the 

instructor and the feedback they receive. This will enable them to self-regulate their 

learning and its objectives in a more effective way. 

5.  
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